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Abstract 

In an incredibly short period of time, artificial intelligence (AI) has gone from 

being simply a technology for the future to something that is now very much part of 

every day life for many language learners. This research explores how English 

Foreign learners integrate AI into the Listening and Speaking module and how they 

develop their oral communication skills during their first year at the Teacher 

Training College of Bouzareah in Algeria. The study seeks to determine which tools 

students have access to, which tools they prefer to use, and if there is a correlation 

between the students' views and how the teachers reflect those views. In order to 

achieve its objectives, a mixed methods research was employed. A close-ended 

questionnaire was completed by 104 students and a structured observation checklist 

was applied by the researcher. Although the students are currently using AI to 

support their learning, they view AI as a positive tool that supports both listening 

and speaking. However, the institutional side of things is vastly underdeveloped. 

Observations of the classrooms indicated that while AI is sometimes used in formal 

instructional settings, it is not used consistently due to problems with the technology 

and the lack of a comprehensive teaching approach. Based upon the findings of this 

study, recommendations for closing the identified gap include providing AI training 

for teachers, investing in digital infrastructure and revising the oral skills modules 

so that they are designed to incorporate AI enhanced methods.  

Key words: Artificial Intelligence, Listening Skill, Speaking Skill, Teacher 

Training. 

 

 

1. Introduction  

In many ways, teaching listening and speaking to English Foreign Language 

(EFL) learners is the most difficult part of an English Language teacher's profession. 

In addition to needing a thorough understanding of the language, it requires a variety 

of techniques, materials, and activities, which can encourage learners to engage in 
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authentic communication. This becomes even more challenging when working with 

large numbers of university students in limited contact time. Many EFL teachers 

have therefore turned to Artificial Intelligence (AI) as a means to assist them in this 

area (Godwin-Jones, 2022; Qiao & Zhao, 2023; Fathi, Rahimi & Derakhshan, 2024). 

From recommendation algorithms found in YouTube videos and speech-to-

text software to chatbots and software designed to give learners instant feedback on 

their pronunciation, AI offers learners the opportunity to be exposed to an amount 

and quality of spoken English they never experienced before.  

As the teacher who has been primarily responsible for leading the Listening 

and Speaking course at the Teacher Training College of Bouzareah (ENSB) in 

Algeria during the last several years, I began to notice an increasing number of my 

students had started using artificial intelligence-based methods of practicing their 

English outside of our classes. Students were reporting that they were using video-

based training programs such as YouTube, conversational chatbots like ChatGPT, 

and online courses like Duolingo to improve their English skills outside of class. 

These were, in fact, becoming a part of the daily routines of many of my students. 

The question that this observation posed was a relatively simple but very important 

one. If students are using artificial intelligence-based methods to practice their 

English outside of class, then what is happening or not happening inside of class? 

To help address this question, I conducted the present research study 

examining how ENSB teacher trainees use AI in their Listening and Speaking course 

using a combination of a student questionnaire and a pre-structured observation grid 

for assessing the extent to which AI tools are being integrated into the formal 

Listening and Speaking instruction given to all of my students. The goal is not just 

to describe where things stand today but rather to understand what changes need to 

occur and why. 

2. Literature Review

2.1. The Integration of AI within Foreign Language Education

Since early 2010s, there has been a significant increase for research focusing

upon the role of artificial intelligence, specifically in regard to the use of AI within 

foreign language education (Warschauer & Healey, 1998). Much of this increase in 

research can be attributed to rapid advancements in natural language processing 

(NLP), machine learning (ML), and speech recognition technologies. According to 

Godwin-Jones (2022) and  much of the recent growth in research related to AI, and its 

applications within foreign language education; including, but not limited to, chatbots, 

virtual language partners, and automated feedback tools, is due to increasing demand 

from students seeking personalized and interactive language practice outside the 

confines of the traditional classroom. As opposed to CALL systems, which were 

previously available and provided static responses, current AI-based applications 

provide students with real-time, dynamic, and context-dependent feedback. In addition 

to being able to generate dynamic, context-dependent responses, AI-based systems are 

also capable of adapting to specific student profiles and providing real-time corrective 

feedback regarding both pronunciation and fluency.  
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As stated above, Qiao and Zhao (2023) indicate that AI-based tools possess 

tremendous potential for developing speaking skills in EFL contexts where students 

may have limited opportunity to engage in authentic communicative practice. AI 

based conversation partners create a barrier to affective engagement during speaking 

activities as students feel less pressure when communicating with AI-based partners 

versus either their peers or instructors. Students also experience reduced anxiety as 

they communicate with AI-based partners while practicing at their own pace and 

receiving no negative evaluations. Given the constraints placed upon students' 

abilities to individually speak due to large class size and limited instructional time, 

this observation is especially relevant in Algerian universities context.  

More recently, Fathi, Rahimi, and Derakhshan (2024) have demonstrated that 

generative AI tools as ChatGPT can serve as effective speaking partners for EFL 

learners, providing scaffolded conversational practice while remaining fully 

accessible outside the classroom walls. They suggest that learners who use AI 

conversation tools are likely to improve English communicative skills and develop 

discourse management skills.  

2.2. AI Tools and Listening Skill Development 

Listening comprehension is generally considered one of the most difficult skills 

for EFL learners to develop. The primary reason for this difficulty is that listening 

requires learners to process multiple types of information simultaneously, namely 

phonology, lexis and discourse in real time (Vandergrift & Goh, 2012). There are 

several areas where AI tools can provide advantages to learners with regard to listening 

comprehension. These include, but are not limited to, AI-driven recommendation 

systems utilized by platforms such as YouTube that enable learners to access a wide 

variety of authentic listening materials at suitable levels of challenge; podcast 

applications that utilize adaptive level settings; and speech-to-text tools that enable 

learners to assess whether they correctly understood what was communicated. 

Xiao (2025) indicated that EFL learners who frequently employed AI-based 

listening tools demonstrated statistically significant improvements in identifying 

main topics and tracking extended discourse, relative to learners utilizing only 

traditional classroom resources. These improvements are attributed primarily to the 

increased number of exposures to authentic spoken English via AI-based platforms; 

and secondarily to the meta-cognitive awareness developed by learners when using 

tools such as audio recordings and play back options to review and correct their 

comprehension.  

Belda-Medina and Calvo-Ferrer (2022) explored the implementation of AI-

assisted listening tools in Vietnamese university EFL classes and found that learners 

who used adaptive listening platforms two times a week demonstrated a significant 

development in bottom-up processing skills than a control group using traditional 

audio recordings. Their study puts emphasis on the importance of frequency and 

regularity of AI tool use as key variables in determining learning outcomes. 

2.3. AI in Speaking Instruction and Developing Spoken Fluency 

Spoken fluency in EFL contexts is influenced by a complex set of interacting 

linguistic, psychological, and contextual variables. Derwing and Munro (2015) 
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emphasize that successful speaking instruction should focus on elements other than 

just grammar accuracy; including aspects such as pronunciation, prosody, discourse 

organization and interactional competence which are typically very difficult for 

learners to develop through traditional classroom activities alone.  

AI tools address many of the aforementioned challenges by providing learners 

with immediate and individualized feedback regarding their spoken output. 

Platforms such as ChatGPT, Google's speech recognition toolset and specialized 

pronunciation checking applications such as ELSA Speak have been shown to 

provide EFL learners with access to authentic conversational examples, 

automatically score learners' pronunciation and deliver corrective feedback on 

spoken fluency that would be extremely difficult for educators to deliver en masse 

in a typical classroom setting (Shadiev & Yang, 2020). Because AI tools enable 

teacher trainees to self-evaluate and self-correct their own oral production, AI tools 

add another layer of professional applicability for teacher trainees as they model the 

type of reflective technology supported practices, they will be responsible for 

promoting within their own future classrooms (Zou et al., 2023). 

2.4. Challenges and Limitations of AI Integration in Language Classrooms 

Although the integration of AI in the teaching of languages can be very 

beneficial, many obstacles exist in its integration. In fact, researchers have repeatedly 

reported about a gap between the existence of numerous AI tools and their systematic 

incorporation into daily classroom activity (Beatty, 2010; Godwin-Jones, 2022). 

These gaps are due to a number of reasons such as inadequate training for teachers 

in how to teach using AI based models, inadequate technological infrastructure to 

allow for digital language learning within institutions, and a general lack of 

enthusiasm on behalf of language teachers to incorporate AI tools into their overall 

designs for instruction.  

These barriers to the use of AI in language teaching are particularly amplified 

in the Algerian university setting where there are problems related to connectivity, 

devices, and a cultural resistance towards using technology enhanced language 

learning. Many EFL teachers in Algeria regularly state they feel unqualified to use 

new technologies in the classroom. The current study does take these systemic 

constraints seriously as part of its analytical framework. More recently, Sebbah 

(2025) has documented similar structural obstacles in Algerian higher education, 

noting that when student engagement with I tool use is high, institutional readiness 

to support this engagement formally remains critically low. Moreover, students 

expressed concerns about over-reliance on technology and its potential negative 

impact on their critical thinking skills and creativity.  

3. Methodology

3.1. Research Design

This study uses a mixed methods approach. It includes the collection of

quantitative data from a survey completed by students along with qualitative and 

observational data collected via a structured classroom observation protocol. Mixed-

methods research design was selected because the student surveys will provide 



Annals of the University of Craiova, the Psychology-Pedagogy series 

ISSN 2668-6678, ISSN-L 1582-313X, Year XXV, 2026, no 48, Issue 1 

 

276 

breadth and capture patterns throughout the entire student cohort, whereas the 

classroom observations will provide depth, providing a clear window into what 

occurs in the Listening and Speaking classroom when the teacher integrates AI tools 

into instruction.   

This study falls within the practitioner-research paradigm whereby the 

teacher/researcher examines her own classroom practice in order to improve it 

(Burns, 2010). The teacher/researcher brings to this study both internal knowledge 

and self-reflective skills as an instructor in the Listening and Speaking modules at 

ENSB. Although these internal attributes are positive aspects of this study's 

methodology, they are also subject to biases. The researcher attempts to eliminate 

these biases through systematic use of structured protocols for collecting data and 

through transparent presentation of results. 

3.2. Participants 

There were two participant groups in this study. The first group included all 

104 first-year EFL students who attended classes at ENSB as primary school teacher 

trainees. The students were organized into two parallel groups of 52 for 

administrative and timetabling purposes; a standard institutional arrangement at 

ENSB whereby large cohorts are divided into small groups for more manageable 

classroom interaction. Both groups followed the same syllabus, were taught by the 

same teacher-researcher, and were administered the questionnaire simultaneously. 

This parallel group structure had no bearing on the data collection or results analysis, 

as the questionnaire responses were analyzed as a single dataset of 104 participants. 

Instead of selecting a random sample of students, the researcher attempted to 

reach every student that was eligible to participate in the study. Thus, this is a census 

study, whereby the entire target population participated. There was no sampling 

errors associated with this type of design. Additionally, all students participated 

voluntarily and could withdraw from participation at any time. Students' English 

proficiency levels varied from beginners to intermediate levels, depending upon 

assessments made by the researcher through informal classroom interactions and 

assessment activities that took place at the start of the semester. All participants had 

studied English throughout their middle and secondary schooling within the Algerian 

educational system. 

The second participant group consisted of those instructors who delivered 

English instruction in the first-year program, which included the teacher/researcher. 

Both groups provided information concerning the integration of AI tools into 

language instruction. The teacher/researcher's views regarding the integration of AI 

tools into her language instruction were considered in conjunction with her role as 

an observer, and she used them as a basis for interpreting the responses obtained 

from student questionnaires. 

3.3. Data Collection Instruments 

Data was collected using two types of instruments. The first type was a 

multiple-choice questionnaire designed to elicit specific information from students 

concerning their exposure to AI tools in their English language courses. The 

questionnaire contained 14 questions grouped into five categories: Student Profile, 
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Use of AI Tools by Students, Perceptions of AI for Development of Listening Skills, 

Perceptions of AI for Development of Speaking Skills, and Attitudes toward 

Incorporating AI Tools into Formal Instructional Activities. The questionnaire was 

administered to both parallel groups (i.e., 104 students) simultaneously at the 

beginning of a class session so that all students would be able to respond fully. 

The second type of data collection instrument was a structured protocol for 

observing classrooms. The protocol contained ten categories with each category 

evaluated on a three-point scale: always, sometimes, never. Categories represented 

the degree of incorporation of AI tools into listening/speaking assignments, level of 

student involvement/engagement during AI-based activities, level of evidence 

demonstrating improvement in listening and speaking skills, and frequency of 

technical difficulties encountered during implementation. Three separate classroom 

observation sessions were held over a four-week period and lasted approximately 

ninety minutes per session. 

4. Results and Analysis

4.1. Section I: Student Profile

The student sample comprised 104 EFL primary school pre-service teacher

trainees at ENSB. As shown in table 1, the cohort was predominantly female, with 

73 female students (70.2%) and 31 (29.8%). In terms of self-assessed English 

proficiency all students (100%), prior to enrolling in the program at ENSB, had 

studied English, throughout their middle and secondary schooling within the 

Algerian Educational system, this variable was not included as a differentiating 

criterion in the table. Students most frequently assessed themselves to be elementary 

(43.3%), followed by intermediate (36.5%) and beginner (20.2%), consistent with 

what is normally expected for the entry-level proficiency of the initial year EFL 

students at ENSB. 

Table 1. Students' English Learning Background 
Options Number of Students Percentage 

      Gender Female 73 70.2 % 

         Gender Male 31 29.8 % 

         Total ( Gender) 104 100 % 

         Proficiency-Beginner 21 20.2 % 

         Proficiency- Elementary 45 43.3 % 

         Proficiency-Intermediate 38 36.5 % 

         Total (Proficiency) 104 100 % 

4.2. Section II: Students’ AI Tool Usage outside the Classroom 

The majority of the respondents that is 82 students (78.8%) have used AI tools 

to learn English outside classrooms, while 22 students (21.2%) reported no use of 

AI tools outside class. The result is indicative of an independent level of learning 

and high levels of technological integration for this group of learners. Question 5 

was a multi-select question as the students could choose more than one option. The 
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responses have shown that students' preferred tools are YouTube AI recommended 

videos (72.1%), then Google Translate (65.4%), ChatGPT (42.3%), Duolingo 

(35.6%), and finally voice-to-text tools like Siri/Alexa (18.3%). This order indicates 

that because YouTube and Google Translate are the most easily accessible and most 

well-known tools in Algeria's student community. 

Table 2. Students’ Use of AI Tools outside Classroom Environment 
Options Number of Students Percentage 

YouTube AI recommended content 75 72.1 % 

Google Translate 68 65.4 % 

ChatGPT 44 42.3 % 

Duolingo 37 35.6 % 

Siri / Alexa / Voice assistants 19 18.3 % 

Other AI tools 11 10.6 % 

Question 6 explored frequency of use among 82 students who reported using 

AI outside class. It showed that students used AI tools daily to learn English at a rate 

of 40.2 %, weekly at a rate of 39 %, occasionally at a rate of 20.7 %. The results 

indicate that AI tool-based self-directed learning is established as a habit among the 

large majority of this student population; however, there are limits to how 

extensively it has been systematically integrated in their formal coursework.  

Table 3. Frequency of AI Tool Use for English Learning 
Options Number of Students Percentage 

Daily 33 40.2 % 

Weekly 32 39 % 

Occasionally 17 20.7 % 

Total 82 100 % 

4.3. Section III: AI and Listening Skill Development 

Students viewed the potential contributions of AI in developing their listening 

skills to be generally very favorable. Question 7 asked all 104 students whether AI 

tools help improve their listening skill, using a five-point Likert scale subsequently 

grouped into three mutually exclusive categories. As shown in Table 5, 60 students 

(57.7 %) strongly agreed, 30 students (28.8 %) agreed, and 14 students (13.5 %) 

were neutral or disagreed. Question 8 asked which AI-based activity was found most 

helpful for listening, a single choice question yielding four mutually exclusive 

responses totaling 104. Question 9 asked whether students find AI listening materials 

more engaging than traditional materials, with three mutually exclusive response 

options totaling 104.  
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Table 4. Students' Perceptions of AI for Listening Development 

Options Number of Students Percentage 

Strongly agree: AI helps improve listening 60 57.7 % 

Agree: AI helps improve listening 30 28.8 % 

Neutral / Disagree 14 13.5 % 

Total(Q7) 104 100 % 

AI videos most helpful for listening 57 54.8 % 

Podcasts most helpful for listening 25 24 % 

Speech recognition most helpful for listening 14 13.5 % 

AI Chatbots most helpful for listening 8 7.7 % 

Total (Q8) 104 100 % 

AI Materials more engaging: Yes 85 81.7 % 

AI Materials more engaging: No 12 11.5 % 

AI materials more engaging: Unsure 7 6.7 % 

Total (Q9) 104 100 % 

4.4. Section IV: AI and Speaking Skill Development 

Students had generally positive views on how AI contributed to developing their 

speaking skills, but they held these views somewhat inconsistently. When asked in 

Question 10 whether they thought AI would be beneficial for improving their speaking 

skills, 51.9 % indicated they "strongly agree," while 32.7 % said "agree". 15.4 % 

responded either "neutral" or "disagree" when answering this question. In Question 11, 

ChatGPT was seen as the best way for students to practice speaking through AI (44.2 

%) followed by a "pronunciation checker" (27.9 %), then "speech-to-text app" (17.3 

%), and finally an "AI conversational partner" (10.6 %). Question 12 revealed that 61.5 

% of students felt more self-assured about speaking English following the use of AI 

tools, and another 25 % stated they sometimes felt more confident about speaking 

English following the use of AI tools. Only 13.5 % of students answered that there was 

no increase in their confidence about speaking English when using AI tools. 

Table 5. Students' Perceptions of AI for Speaking Development 
Options Number of Students Percentage 

Strongly agree: AI helps improve speaking 54 51.9 % 

Agree: AI helps improve speaking 34 32.7 % 

Neutral / Disagree 16 15.4 % 

Total(Q10) 104 100 % 

ChatGPT most helpful for speaking 46 44.2 % 

Pronunciation checkers most helpful 29 27.9 % 

Speech-to-text most helpful 18 17.3 % 

AI conversation partners most helpful 11 10.6 % 

Total(Q 11) 104 100 % 

More confident speaking after AI use: Yes 64 61.5 % 

More confident speaking after AI use: Sometimes 26 25 % 

More confident speaking after AI use: No 14 13.5 % 

Total(Q 12) 104 100 % 
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4.5. Section V: AI Integration in Formal Instruction  

Student experience with AI as part of formal instruction in English was assessed 

through the last set of questions on the survey instrument. The data from question 13 

indicates that very few students report seeing their instructors using technology to 

support learning in class, whereas 40.4 % of students see some form of use by their 

instructors, but less than half are able to see their instructor using technology to support 

their learning. However, students overwhelmingly (88.5 %) want more technology-

based instruction supporting their listening and speaking skills. 
 

Table 6. Students' Experience of AI Integration in Formal Instruction 

Options Number of Students Percentage 

Teachers use AI tools in class: Yes         30 28.8% 

Teachers use AI tools in class: Sometimes 42 40.4% 

Teachers use AI tools in class: Never 32 30.8% 

Total(Q13) 104 100% 

Wish teachers used AI more: Yes 92 88.5% 

Wish teachers used AI more: No / Indifferent 12 11.5% 

Total( Q14) 104 100% 

 
4.6. Classroom Observation Results 

Structured observations were conducted across three ninety-minute sessions 

of the Listening and Speaking Module. Classroom observation data shows how AI 

is actually being implemented into teaching practices, it also presents a complex 

view as to how the data from the survey will be supported or contradicted. 

 

Table 7. Classroom Observation Results (3 Sessions) 

Observation Item          Always         Sometimes Never 

AI tools are integrated into listening tasks Sometimes         Sometimes    — 

AI tools are integrated into speaking tasks —        Sometimes Never 

Students engage actively with AI-based 

activities 

Always —   — 

Students show motivation during AI-

assisted tasks 

Always —   — 

Students demonstrate improved listening  

comprehension 

—         Sometimes   — 

Students show greater confidence in 

speaking 

—          Sometimes   — 

Students interact with each other during 

AI tasks 

     Sometimes          Sometimes   — 

Students encounter difficulties using AI 

tools 

—          Sometimes   — 

AI tools complement the lesson 

objectives 

—          Sometimes   — 

Technical difficulties disrupt the lesson —          Sometimes   — 
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The results from the observations show some clear trends. Firstly, AI tools were 

used at least one time per week to support listening skills, but at most once or twice 

each month to help develop spoken language. This is likely due to the fact that there 

are many more options available (in terms of content) for integrating AI into listening 

lessons, and it is relatively easier to include video or audio content within a listening 

lesson. Speaking lessons relied largely upon traditional methods of teaching such as 

pair work and teacher-directed oral drills and used AI only sporadically.  

Secondly, whether an AI tool was being used, the levels of engagement and 

motivation exhibited by students were very high. In each of the three observation 

sessions, students reacted positively and with great enthusiasm to using AI-based 

activities; their attention span was longer than they had been for the last time they 

participated in a similar activity. These observations also correlate well with the 

responses of over 81.7% of questionnaire participants that found AI based materials 

to be more motivating and engaging than traditional materials. 

Lastly, although there was no indication of difficulty with using AI, the 

technical difficulties experienced in two out of the three observation periods, indicate 

that technology-related issues could seriously affect the ability to integrate AI into 

the classroom. Examples of these issues included connection problems with devices 

unavailable for use and/or unable to connect to the platforms needed. Each time 

technical difficulties occurred, the flow of instruction was disrupted, and the teacher 

had to revert to non-AI based instructional strategies. Therefore, as indicated above, 

schools will need to invest in digital infrastructure if they wish to see the full 

implementation of AI. 

5. Discussion

Students’ use of AI in their English learning is mostly independent. Students

also have confidence when using AI to help them improve their listening and 

speaking skills. Although most students reported that they were interested in 

improving their listening and speaking with the aid of AI, fewer than 30% stated that 

there was any kind of formal process used by teachers at their college to formally 

include AI in classes.  

This discrepancy is certainly not new to ENSB. There have been many studies 

done concerning how teachers and students utilize AI for EFL instruction (Shadiev 

& Yang, 2020; Godwin-Jones, 2022). It does pose a major issue in a program like 

the one at ENSB where one of the primary functions of the program is to provide its 

students with the knowledge and skills necessary to become competent and reflective 

users of technology in the classroom.  

AI’s impact on student’s oral confidence is another important topic of 

discussion. According to the results of the study, 61.5% of students felt more 

confident about speaking English after using AI tools. Student confidence is directly 

related to the amount of willingness students demonstrate to participate in 

conversations in English; this concept is known as facilitating anxiety, and research 

has proven it to be a key factor that contributes to how well students perform during 

speaking tests (MacIntyre et al., 1998). Dörnyei (2009) further argues that learners’ 
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motivational disposition and self-confidence are among the most powerful 

psychological variables shaping their willingness to engage in spoken interaction in 

a second language. Therefore, if AI reduces the anxiety that prevents students from 

practicing their English-speaking abilities, then the inclusion of these tools into 

formal instruction is both a technological issue and a psychological one.  

The data collected via observations clearly showed that while technical issues 

may occasionally hinder the instructional process of teachers, they are a persistent 

problem that hinders the planning and delivery of lessons that include AI, thus 

limiting the degree to which teachers can confidently develop and implement lesson 

plans that utilize AI. The data collected provides evidence that institutional factors 

play a large role in determining whether teachers can successfully integrate AI into 

their lessons. Teachers cannot develop and teach effectively without having 

dependable digital infrastructure, sufficient numbers of devices, and consistent 

internet service. 

Finally, it is important to acknowledge the limitations of the present study. 

The sample, while census-based within ENSB, comprises 104 students from a single 

institution and a single academic year. This relatively small and context-specific 

sample limits the generalizability of the findings. Future research would benefit from 

larger, multi-institutional samples, longitudinal observation data, and triangulation 

through student interviews or learning outcome measures. 

6. Recommendations

Based upon the findings discussed above, the present study tries to put forward

a number of recommendations addressed to curriculum designers, teacher trainers, 

institutional decision makers and other stakeholders working at ENSB and 

comparable teacher training colleges in Algeria. 

First, we believe that ENSB should provide EFL teachers with targeted 

professional development focused specifically on developing pedagogies based on 

AI. We suggest that such development extends beyond simple familiarity with 

various types of tools, but focuses on fundamental pedagogical considerations 

relevant to successful incorporation of AI tools, i.e., task design, sequencing, 

scaffolding, and use of AI-generated feedback as resources for assessing learners' 

progress toward meeting developmental milestones. 

Second, we recommend that ENSB redesign its Listening and Speaking course 

module in order to systematically integrate AI tools in a manner that is founded on 

principles of good pedagogy. Specifically, we suggest that teachers incorporate AI-

recommended authentic listening materials into daily/weekly assignments; engage 

students in conversational dialogue using AI-conversation partners outside of class 

time; and include the use of pronunciation feedback apps in assessments evaluating 

students' performance on spoken language tasks. 

Third, we advocate for ENSB to prioritize the allocation of funds to enhance 

its digital infrastructure, particularly in terms of providing dependable internet access 

to all classrooms; making available shared devices for those students lacking 

personal smartphones/laptops; and establishing a common platform for 
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sharing/accessing AI-based educational resources developed by faculty members. 

Without these forms of institutional support, the integration of AI into instructional 

processes will continue to occur in an ad hoc fashion. 

Fourth, we suggest that since students are currently utilizing AI tools 

independently for English language learning, the curriculum at ENSB should 

capitalize on this pre-existing independent practice by structuring self-directed 

learning experiences involving AI into the formal workload requirements for each 

student. Specifically, students might be required to maintain a digital learning journal 

detailing their utilization of AI tools for language learning; their perceived language 

learning challenges associated with listening/speaking; and their perceptions 

regarding the effectiveness of different strategies employed for addressing those 

challenges. Such an approach enables students to cultivate meta-cognition relative 

to their language learning activities while fostering reflection on their own learning 

processes that will enable them to become effective and reflective practitioners when 

they enter their own classrooms. 

Fifth, because we recognize that ENSB serves a teacher education function in 

addition to being a teacher training program, we believe that the specific AI tools 

utilized in the Listening and Speaking course should be purposefully presented as 

resources that students will be expected to assess critically in relation to their 

potential utility in future classroom settings. Incorporating a critical/professional 

perspective on AI in language teaching into the objectives for learning within this 

course module will serve to establish stronger connections between students' current 

learning experience and their future professional identity as teachers. 

7. Conclusion

What does teaching Listening and Speaking look like in an Age of Artificial

Intelligence (AI) both in theory and in practice? This research has attempted to 

explore that question not in the abstract, but in the specific, complicated, resource 

limited environment of a first year EFL classroom at the Teacher Training College 

of Bouzareah. Student feedback from questionnaires and observation notes of 

classrooms demonstrate that students have made significant progress in transitioning 

to an AI-Driven model of language learning. In fact, many students report that they 

use AI tools independently, daily and effectively. By contrast, the college as an 

institution has not yet made sufficient progress toward integrating these new 

technologies into its curriculum and instructional methods. 

This gap is not indicative of a failure on the part of institutions or teacher 

trainers. Teacher Training Colleges throughout Algeria and around the world face 

similar challenges: How can we appropriately integrate rapidly changing digital tools 

into our curricula and instructional methodologies, which were developed for 

another time? 

What this study provides to the discussion surrounding the integration of AI 

into EFL instruction is a practical, contextualized analysis of how teachers and 

students are currently interacting with each other through technology. It is 

insufficient to simply state that AI should be used in EFL instruction; Rather, we 
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need to know how, with what kind of support and resources, what type of 

infrastructure, what type of pedagogical approach, and what level of awareness about 

the unique circumstances and limitations of teacher training programs in Algeria. 
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