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ADOLESCENT SUICIDAL BEHAVIOR: BETWEEN ACADEMIC 

STRESS AND PSYCHOLOGICAL VULNERABILITY* 

Kahina MEKHZEM1 

Abstract 

Suicide remains a distressing global public health concern, manifesting with 

particular complexity within the Algerian sociocultural context. Understanding this 

phenomenon necessitates an in-depth analysis, especially among middle and high 

school adolescents facing escalating academic pressures. This study employs a 

critical analytical approach, utilizing a qualitative theoretical review integrated 

with field observations from the Algerian educational landscape. This article 

explores the dynamic interplay between educational systemic stressors—notably 

examination-related anxiety and intense competition surrounding the Middle School 

Certificate (BEM) and Baccalaureate exams (BAC)—and the decline in adolescent 

mental health, which often precipitates suicidal ideation and behaviors. By 

analysing various theoretical frameworks in psychology, this study highlights the 

psychological processes through which academic pressure leads to feelings of 

despair and social withdrawal. Furthermore, it provides a comprehensive discussion 

of the role of protective factors, including psychological resilience and adaptive 

coping mechanism., in mitigating these adverse effects. The analysis emphasises that 

comprehending these complex dynamics is a prerequisite for formulating integrated 

preventive strategies that target both school and family environments. This 

necessitates a multidisciplinary collaboration between educational policymakers, 

clinical psychologists, and community stakeholders. 
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1. Introduction

Suicide represents a critical global health crisis, ranking as the second leading

cause of death among young people aged 15–29. This phenomenon manifests through 

complex dimensions, driven by distinctive socio-cultural pressures (Khan & Amiri, 
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2025). Despite the relatively low rates in Algeria when compared to the rest of the 

region, there is an urgent need to deepen the debate on prevention mechanisms and 

understanding the underlying causes of such behavior (Ben Brik & Aouani, 2024).  

Understanding suicidal behavior in Algeria requires a return to the historical 

and social context, as the country has undergone rapid and profound changes that 

have affected the traditional family structure and the system of social values, leading 

to gaps in the psychological support provided to young people. Recent studies 

(Achak et al., 2024; Ben Brik & Aouani, 2024) indicate that the prevailing tendencies 

in the Middle East should not be categorically generalized to the Algerian situation. 

Rather, the phenomenon must be subjected to careful local analysis that takes into 

account the cultural and social specificities that may make the Algerian experience 

unique in its motivations and manifestations. In these transformations, the education 

system emerges as one of the most significant sources of psychological pressure on 

adolescents. School pressures, intense competition, and the constant pursuit of 

academic excellence under the meritocratic gaze of society are all factors that may 

contribute to an increased risk of suicide (Polat & Cansiz, 2024).  

This research highlights the complex link between school pressures and 

suicidal behavior among adolescents in Algeria. School, which is supposed to be an 

environment for growth and development, can sometimes become a source of severe 

anxiety and frustration, especially during exam periods. The pressure associated with 

decisive exams, such as the baccalaureate, and the high expectations of family and 

society, places adolescents under enormous psychological stress that may push them 

to engage in reckless behavior. This exam-centric culture often reduces the 

adolescent’s worth to a numerical grade, which may exacerbate feelings of 

existential distress among vulnerable students. This correlation is further supported 

by international research, which demonstrates a significant positive association 

between academic stress and suicidal ideation across different educational settings 

(Ang & Huan, 2006; Tumbel & Mandias, 2022). 

In this context, a study by Khemad and Ben Nouioua (2023) confirms that The 

mental health of Algerian adolescents is gradually deteriorating in the face of rising 

school pressures. Abdi (2017) reinforces this argument by emphasizing that 

academic pressure goes beyond normal mental tiredness, leading to deep 

psychological breakdowns and violent behaviors that express a state of suffocation. 

This is where Anshika's (2024) warning comes in, as the researcher believes that this 

constant psychological strain can lead to suicidal thoughts. Specifically, the inability 

to cope with academic pressure and the adolescent's lack of psychological resilience 

lead to a loss of self-efficacy, making extreme ideas seem like the only solution to 

the crisis. 

Furthermore, these pressures have a deep cultural dimension. In Algerian 

society, which values academic achievement and considers it a measure of social 

status, academic failure becomes a stigma that affects not only the adolescent but 

also the reputation of the entire family. Literature reviews in similar sociocultural 

contexts, such as India, have also highlighted that academic failure and the resulting 

psychological stress are primary determinants of self-harm and suicidal behavior 



Annals of the University of Craiova, the Psychology-Pedagogy series 

ISSN 2668-6678, ISSN-L 1582-313X, Year XXV, 2026, no 48, Issue 1 

175 

among adolescents (Kumar & Talwar, 2014).This social climate intersects with 

Nazmy's (2025) observations about the particularities of the Middle East and North 

Africa, where culture plays a dual role: not only does it impose pressure, but it also 

prevents people from seeking psychological help. The fear of social judgement, 

which links mental illness with weakness or defect, forces adolescents into silence, 

compounding their isolation and pushing them towards despair. 

The importance of this research lies in its attempt to provide a comprehensive 

psychological analysis that takes into account the interaction of school factors with 

family, personality and cultural factors in the Algerian context. It aims to answer a 

central research question: How do school pressures, in interaction with psychological 

vulnerability factors, contribute to the formation of suicidal behavior among 

adolescents in Algeria? To address this question, this study adopts a critical 

analytical methodology based on a rigorous conceptual deconstruction of 

contemporary psychological frameworks. Moving beyond a mere descriptive 

synthesis, the research employs a theoretical triangulation that integrates global 

explanatory models (such as Joiner’s Interpersonal Theory and O’Connor’s 

Integrated Motivational-Volitional Model) with qualitative field insights and clinical 

observations derived from the Algerian educational landscape, specifically reflecting 

on the structural challenges within the Detection and Follow-up Units (UDS). By 

delineating these psychological trajectories, the study seeks to provide scientific 

insights that contribute to the development of effective, culturally-tailored 

preventive strategies that address the root causes of the problem within both the 

educational and family environments. 

2. Methodological approach

This study employs a Critical Analytical Approach, supported by clinical and

pedagogical field insights documented during professional practice as a clinical 

psychologist within the Algerian school health sector. The methodology aims to 

examine the functional gap between theoretical frameworks for suicide prevention 

and the practical reality of Screening and Follow-up Units (UDS). Rather than 

utilizing a statistical sample, the study is grounded in systematic clinical observation 

of the institutional environment, focusing on adolescents in the middle and 

secondary education cycles as the primary unit of clinical analysis. These cases are 

characterized by high exposure to systemic academic stressors and a lack of 

institutional psychological coverage.  

Blind spots were operationally identified through Clinical Pathway Analysis, 

comparing legally mandated preventive protocols with actual field implementation. 

Crucially, field data reveal a severe functional gap where no suicide attempts were 

officially recorded within the units during the observation period. This absence of 

data is not a methodological limitation but a primary clinical finding; it indicates that 

the current screening system is limited to routine physical check-ups, effectively 

failing to detect silent psychological distress. Consequently, the study adopts the 

logic of Inference from Absence. The recession of periodic psychological screening 

and the practitioner's administrative burden are considered systemic indicators, 
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suggesting that suicide cases occurring outside the units—as cited in human rights 

reports (Adjadj, 2017)—are a direct outcome of this structural preventive vacuum.  

To consolidate these findings, methodological triangulation was implemented 

through a three-step procedure: 

1. Data Triangulation: synthesizing theoretical literature with external human 

rights data.  

2. Clinical Triangulation: integrating multifaceted field observations regarding 

the failure of awareness mechanisms.  

3. Theoretical Triangulation: invoking contemporary models (2022–2025), such 

as Joiner’s and O’Connor’s theories, to elucidate vulnerability mechanisms.  

This process is further enriched by longitudinal observations of evolving 

student aspirations within the higher education sector. Finally, the research 

acknowledges its limitations as a qualitative study aimed at deepening the 

phenomenological understanding of institutional shortcomings, rather than 

providing statistical generalizations.  

 

3. Theoretical and conceptual framework of suicidal behavior 

This section offers a rigorous exploration of the conceptual foundations and 

theoretical models underlying suicidal behavior. By deconstructing these definitions 

and frameworks, we aim to establish a nuanced understanding that facilitates the 

systematic dismantling of this phenomenon within the educational landscape. 

3.1. The Suicidal Continuum: terminological analysis and clinical 

realities 

Understanding suicidal behavior among Algerian adolescents necessitates a 

rigorous unpacking of terminology that is frequently, yet erroneously, used 

interchangeably. Contemporary researchers conceptualize suicide not as an isolated, 

impulsive event, but as a dynamic continuum that originates with suicidal ideation 

(Vandevoorde, 2013). This stage encompasses a broad spectrum, ranging from 

fleeting thoughts of death as an escape from academic pressure to the meticulous 

formulation of a lethal plan.  

From a theoretical perspective, these ideations often manifest as existential 

distress, fueled by a profound sense of entrapment under the weight of high familial 

and social expectations. This cognitive stage is followed by suicide attempts, defined 

as self-directed, aggressive actions taken with the intent to end one's life, which do 

not result in a fatal outcome. Previous literature in the Algerian context (Mekhzem, 

2025) suggests that such behaviors, particularly when linked to emerging digital 

threats like cyberbullying, function as a non-verbal cry for help, signaling a critical 

rupture in the adolescent's coping mechanisms when faced with cumulative systemic 

and social pressures.  

Ultimately, suicide represents the completed, terminal act—the tragic 

culmination that this research aims to analyze by mapping the psychological 

pathways connecting these distinct stages. It is precisely the nuanced distinction 

between these levels—from ideation to action—that empowers us to develop 

proactive preventive protocols tailored to the specific degree of risk 
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3.2. Psychological theories explaining suicide: A Contextual Projection 

onto the Algerian Landscape 

This section aims to analyze the mechanisms governing the transition from 

ideation to action among middle and high school students in Algeria. 

3.2.1. The Interpersonal Theory of Suicide (IPTS)  

This theory is built on three pillars: perceived burdensomeness, thwarted 

belongingness, and acquired capability (Polat & Cansiz, 2024). When projected onto 

the Algerian context, academic failure or the inability to pass the Baccalaureate exam 

transcends being a mere pedagogical setback; it becomes a clinical trigger that 

generates an acute sense of being a burden on a family that has invested significant 

symbolic and material capital in the student. This feeling of burdensomeness is 

conceptually framed as a potential precursor that interacts with other interpersonal 

factors—such as thwarted belongingness resulting from bullying or isolation—to 

increase the risk of suicidal ideation. The transition to action occurs through acquired 

capability, developed via habituation to pain (such as self-harm), which shatters the 

innate fear of death. 

3.2.2. The Integrated Motivational-Volitional (IMV) Model  

This model distinguishes between the motivational phase (ideation formation) 

and the volitional phase (transition to action). Entrapment is the cornerstone of this 

model (Stewart et al., 2019). Within the Algerian educational system, high-stakes 

examinations (BEM and BAC) create a systemic pressure environment that places 

the student in a dead-end tunnel of familial and social expectations. We argue that 

academic failure triggers a sense of total defeat; when an adolescent feels trapped 

with no perceived escape except death, volitional factors (such as access to means or 

impulsivity) act as final catalysts for the transition from intent to attempt. 

3.2.3. The Diathesis-Stress Model  

This model explains why some students collapse under pressure while others 

persevere. It assumes a latent diathesis (biological or psychological vulnerability) 

that only manifests when colliding with severe environmental stressors 

(Kirshenbaum et al., 2024). In the Algerian context, exam pressures and fierce 

competition act as a catalyst that unlocks this latent psychological fragility. Suicidal 

behavior here is the product of a dynamic interaction between low psychological 

resilience (diathesis) and the academic/social burden (stress). This understanding 

allows for the design of school-based prevention programs that do not just target 

stress reduction, but focus on fostering resilience as a core protective factor.  

3.3. The Contextual Specificity of Adolescent Suicide in Algeria 

Adolescent suicide in Algeria has become a pressing issue that has been 

exacerbated following the announcement of results for crucial examinations 

(BEM/BAC), where failure acts as a clinical trigger for trauma. In light of the deficit 

in official statistics, which perpetuates a state of structural invisibility for the 

phenomenon, reports from the Algerian League for the Defense of Human Rights 

stand out as a documentary alternative; notably, more than 80 suicide cases were 

recorded over an eight-year period, motivated by academic failure or fear of parental 
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reaction (Adjadj, 2017). Based on our field observations, this specificity is 

characterized by two features: 

3.3.1. Socio-Cultural Dimensions of Academic Failure: Between Symbolic 

Weight and Alienation 

Suicidal behavior in the Algerian context manifests as an acute response to 

future anxiety rather than transient exam stress. High-stakes examinations carry a 

symbolic weight that transcends their pedagogical value, becoming primary 

determinants of social identity. Based on our ongoing academic and professional 

experience within the university sector, we have observed a qualitative shift in 

aspirations, manifested in the increasing volume of requests for academic 

recommendation letters for international mobility. Consequently, adolescents 

perceive academic achievement as the sole gateway to global prospects, while local 

professional horizons are increasingly viewed as a dead end. For some, this 

alienation may facilitate the perception of academic failure as a threat to their 

emerging identity. When the horizon of autonomy is blocked, the adolescent faces a 

sense of existential futility, where suicide may become—from their perspective—a 

desperate exit from a reality perceived to be devoid of alternatives 

3.3.2. Systemic Deficiencies in Psychological Support 

Clinical path analysis and professional field evidence—which align with 

recent findings on the precariousness of school psychological services (Abderrahim 

& Abderrahim, 2020)—reveal significant structural shortcomings within the 

Detection and Follow-up Units (UDS). These deficits are manifested in a severe lack 

of specialized psychological coverage, where a single unit often serves an entire 

educational district. This broad scope imposes a categorical dispersion on the 

specialist, draining clinical efforts between childhood and adolescence, which 

renders the construction of a stable therapeutic alliance nearly impossible. 

Consequently, this prevents the monitoring of early behavioral warning signs before 

they escalate into tragic outcomes. 

Preventive action also clashes with the logistical impossibility of 

operationalizing standard programs. Forcing a single specialist to oversee thousands 

of students empties the clinical practice of its depth, reducing it to mere formal 

procedures for filling out health files. The time bottleneck further complicates this 

issue. The intensive school system exhausts the student's energy throughout the 

week, leaving only Tuesday afternoons as a sole outlet. This period often intersects 

with the specialist's administrative breaks, making awareness sessions appear as an 

additional burden rather than a space for emotional release. 

Despite this structural deficit, the psychologist remains committed to their 

clinical role within available limits. A selective follow-up system has been activated 

for critical cases officially referred or supported by proactive parents. While these 

efforts represent a necessary rescue intervention, the response remains 

fundamentally reactive rather than proactive. A large segment of students suffering 

from silent psychological distress remains outside the monitoring circle. This 

exclusion is due to the absence of early detection mechanisms and periodic 

psychological surveys within educational institutions. 
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4. School stress as a major risk factor

The school environment is the most influential social space in shaping an

adolescent's personality after the family. Despite its educational role, it can become 

a source of chronic distress that exceeds an adolescent's allostatic load (coping 

capacity). School stress is not just an intellectual burden, but a complex system of 

academic and social challenges that can precipitate a psychological collapse in 

fragile adolescents. 

4.1. Nature of Stress in the Algerian Education System 

The Algerian education system is characterized by structural features that link 

academic achievement directly to social status, transforming the school into a stress-

producing environment. This pressure manifests through overlapping dimensions: 

methodological pressure, seen in curriculum density that exhausts students' energy, 

evaluative pressure, which reduces a student's worth to numerical grades, equating 

failure with a loss of self-esteem; and relational pressure, arising from rote learning 

and the lack of institutional psychological support. According to Ben Brik and 

Aouani (2024), the interaction of these systemic stressors fosters psychological 

fragility rather than balanced growth. Drawing upon these findings, our clinical 

analysis suggests that this environment increasingly functions as a suffocating 

system. The obsession with academic meritocracy transforms suicidal behavior into 

a desperate escape from systemic entrapment. When failure is equated with a loss of 

self-esteem and social identity, the school ceases to be a space for development and 

becomes a primary source of existential distress. 

4.2. Exam stress and its impact on mental health 

Exam stress, particularly for the Baccalaureate, represents the paroxysm of 

psychological exhaustion. The perception that a lifetime’s future is decided in a few 

hours transforms functional anxiety into pathological distress. 

Psychologically, this manifests through catastrophic cognitions (e.g., Failure 

means my life is over) and a decline in self-esteem, which, combined with 

helplessness, fosters suicidal ideation (Rai, 2021). This existential distress often 

undergoes Somatization, where the body expresses unspoken pain through insomnia, 

chronic headaches, and digestive disturbances—clinical indicators of severe 

academic pressure. Behaviorally, the adolescent may exhibit social withdrawal and 

neglect of personal hygiene, signaling potential depressive decompensation and a 

non-verbal cry for help. When defensive mechanisms are overwhelmed by high 

expectations and the fear of failure, the academic challenge can morph into an 

existential crisis, where suicide may be cognitively appraised as the only escape from 

unbearable psychological pain (Polat & Cansiz, 2024). 

4.3. The interactive relationship between academic pressure, psychological 

disorders, and suicidal behavior 

School pressure cannot be seen as a direct and unique cause of suicide, but 

rather acts as a pivotal risk factor that paves the way for the emergence of severe 

psychological disorders, or acts as a trigger (precipitating factor) if they are already 

latent. In this context, Chen et al. (2023) revealed a potential sequential pathway that 

begins when the academic burden exceeds the adolescent's ability to cope, generating 
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chronic stress that may develop into clinical depression. Here, depression plays the 

role of a psychological mediator, distorting the adolescent's perception of reality and 

potentially leading them to view academic difficulties through a black lens (cognitive 

distortions) that exaggerates minor failures and portrays them as existential disasters. 

This process can transform feelings of helplessness into suicidal thoughts that, in 

their distorted view, are perceived as the only escape from pain. 

The danger of this approach becomes clear when we realize that Suicidal 

behavior rarely occurs in the absence of a diagnosis. Researchers such as Boulet 

(2004) and Romano (2016) agree that the vast majority of suicide attempts are 

associated with at least one mental disorder, led mainly by severe depression with 

its well-known symptoms of hopelessness and worthlessness. However, the picture 

is not limited to depression alone, other disorders such as severe anxiety, post-

traumatic stress disorder, and substance abuse contribute to the increased risk. 

Certain personality traits, such as impulsivity and excessive perfectionism, also fuel 

this violent psychological storm. 

When a teenager suffering from psychological fragility or an undiagnosed 

disorder is confronted with a fiercely competitive school environment, academic 

pressure is transformed from a mere educational challenge into a trigger that 

precipitates the transformation of latent thoughts into tragic action. Therefore, 

effective prevention begins not only with easing academic content, but also with 

early diagnosis of mental health within the school environment. 

 

5. Interacting factors in adolescent suicidal behavior 

Suicidal behavior among adolescents in the Algerian context cannot be 

explained by relying on a single factor, such as school pressure, in isolation from 

other factors. Rather, it is the result of a complex and dynamic interaction between 

a set of personal, family, social and cultural determinants. Understanding this 

intertwined network of influencing factors is essential for developing effective and 

sustainable prevention strategies. In this section, we will attempt to analyze the most 

significant of these interacting factors, starting with the role of school bullying and 

the immediate family environment, moving on to individual psychological 

characteristics such as resilience and vulnerability, and concluding with the broader 

social and cultural influences that exacerbate the risk 

5.1. School bullying  

School bullying is a severe factor that doubles the risk of adolescent suicide, 

manifesting as deliberate psychological or physical violence that impairs the 

student's social functions and family interactions (Mekhzem, 2025). This creates a 

toxic environment where constant fear and isolation directly undermine self-esteem 

and academic concentration, adding new burdens to existing school pressures (Chen 

et al., 2023). 

The link between bullying and suicidal behavior is well-documented; victims 

are significantly more likely to experience depression and suicidal ideation due to the 

resulting loneliness and perceived lack of support (Mekhzem, 2025). In the Algerian 

context, cultural factors and the fear of stigma—particularly in cyberbullying—hinder 
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seeking help. When academic pressure converges with the daily pain of bullying, the 

adolescent's resilience is rapidly eroded. From their distorted perspective, suicide 

becomes an escape from two painful realities: expected academic failure and ongoing 

social abuse. Therefore, providing a safe school environment is as vital as reducing 

academic pressure in suicide prevention strategies. 

5.2. The role of the family: parenting styles and their impact 

The family functions as the critical mediating variable in shaping an 

adolescent's response to academic pressure. According to Al-Izza (2000), an 

authoritarian climate—centered on blind obedience—often results in a submissive 

personality with low self-esteem, making failure feel like a betrayal of parental 

authority. Conversely, a democratic and firm approach provides a secure emotional 

base, fostering resilience. In this context, Rai (2021) argues that the absence of such 

a supportive environment increases vulnerability to despair and isolation. 

Consequently, when high parental expectations collide with academic setbacks, the 

adolescent may perceive suicide as the only escape from unbearable shame or 

expected punishment. 

5.3. Social and cultural factors 

The Algerian cultural context plays a dual role by simultaneously creating 

pressure and obstructing psychological help-seeking. Algerian society attaches 

immense value to success in decisive exams as the primary means of social mobility 

and status (Bouagada, 2021), leading to a perception of academic failure as a social 

disgrace that affects the entire family. This cultural pressure transforms parental 

criticism into a direct motive for suicide to escape the stigma attached to social 

standing. Furthermore, mental health care is hindered by cultural representations that 

mislabel disorders as personality flaws or a lack of religious faith. This negative view 

creates a barrier of enforced silence where adolescents suppress their dark thoughts 

to avoid being labeled abnormal. Meyer et al. (2025) emphasize that this stigma 

directly contributes to lower disclosure rates, leaving adolescents isolated in their 

pain and reinforcing their sense of hopelessness and lack of options. 
5.4. Protective factors and psychological vulnerability: resilience and self-

esteem 

Adolescents' responses to stress vary based on internal psychological factors 
that act as either protective or vulnerability factors. According to Rai (2021), 
psychological resilience and self-esteem are the most prominent determinants of 
these trajectories. 

Psychological Resilience is the capacity to adapt and recover from adversity 
through cognitive and emotional skills like problem-solving and emotion regulation. 
While resilience does not grant immunity to stress, it enables constructive coping—
such as time management and help-seeking—preventing despair from escalating into 
suicidal ideation even under intense pressure (Okechukwu et al., 2022). Conversely, 
Self-Esteem represents the fundamental assessment of personal worth. Low self-
esteem creates psychological fragility, where adolescents attribute failures to internal 
deficiencies and perceive modest academic results as definitive proof of 
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worthlessness. This catastrophic interpretation generates intense shame, positioning 
suicide as an existential escape from feelings of inadequacy. 

The interaction between these internal factors and external pressures 
determines the level of risk; academic pressure may be manageable for a resilient 
adolescent but fatal for one suffering from fragility. Thus, prevention must aim to 
strengthen these internal protective factors alongside reducing external stressors. 

 
6. The role of the school system in prevention and protection 
Schools are more than just institutions for the transfer of academic knowledge; 

they are vital spaces for social and psychological development, where adolescents 
spend a large part of their time and where their personal and social identities are 
formed. This pivotal role makes the school system a place of dual influence; while 
it may be a major source of stress that increases psychological vulnerability, it also 
has enormous potential to be the first line of defence in protecting adolescents' 
mental health and preventing suicidal behaviour. In the Algerian context, where 
academic achievement is linked to extremely important social and family values, 
understanding and activating the preventive role of schools is an urgent necessity in 
order to address the crisis of adolescent suicide. 

6.1. School as a space for socialisation and identity building 

School, as the primary social environment after the family, plays a pivotal role 
in adolescent socialization and personality development (Rashwan, 2006). Through 
daily interactions, adolescents fulfill fundamental needs for belonging and social 
acceptance, which serve as critical protective factors against isolation and depression.  

Conversely, facing social exclusion or bullying reinforces feelings of rejection 
that can lead to despair. As a key arena for developing academic self-concept, the 
school significantly influences an adolescent's identity; while success bolsters self-
esteem, repeated failure—especially in competitive systems—fosters a negative self-
image and a chronic sense of helplessness closely linked to suicidal ideation.  

Beyond academics, schools shape adolescent identity by instilling values like 
psychological resilience and help-seeking through curricular activities. By providing 
a safe space for self-exploration, schools contribute effectively to building well-
rounded personalities equipped to navigate life's challenges (Ayer et al., 2023). 

6.2. The role of the teacher as a model and psychological guide 
The teacher-student relationship extends beyond information transfer to 

encompass psychological and emotional dimensions. Teachers occupy a unique 
position as role models and observers who can provide inspiration or, conversely, 
become a source of pressure. Their daily interaction allows them to serve as the first 
line of defense in detecting early warning signs of distress, such as sudden behavioral 
changes, declining performance, or expressions of despair—indicators that require 
immediate clinical intervention (Lewis, 2004; Erbacher et al., 2023). 

To fulfill this role effectively, teachers require specialized training in mental 
health awareness and active listening to communicate with students in crisis and 
facilitate professional referrals (Erbacher et al., 2023). Shifting the educational 
culture to view mental health as integral to the pedagogical process creates a safe 
space for adolescents. This trust-based relationship is particularly crucial in societies 
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where mental health stigma prevails, as it encourages young people to seek help and 
express their concerns without fear (Meyer et al., 2025). 

6.3. Critical analysis of school prevention programmes 
Despite growing awareness of the importance of schools in suicide prevention, 

the programmes implemented in many education systems, including Algeria, often 
face challenges that limit their effectiveness. The main criticism is that many of these 
programmes are reactive rather than proactive in nature. In other words, they focus 
primarily on intervention after a crisis has emerged, rather than building 
comprehensive preventive strategies aimed at promoting mental health and reducing 
risk factors from the outset. 

Preventive initiatives are often limited to seasonal awareness campaigns or 
sporadic lectures that lack continuity and integration within the curriculum. These 
activities, while important, are not sufficient to bring about real change in school 
culture or to equip students with the life skills necessary to cope with stress. 
Furthermore, there is a clear lack of programmes that target all components of the 
school environment: students, teachers, administrators, and parents. According to 
Erbacher and colleagues (2023), effective prevention requires a systematic, 
integrated approach that improves the overall school climate, fosters positive 
relationships, and provides accessible psychological support services.  

Another challenge is the lack of school mental health professionals, such as 
psychologists and educational counsellors, in Algerian schools. Even when they are 
present, their numbers are often insufficient to meet the needs of a large number of 
students, and their roles may be limited to addressing behavioural problems or 
academic guidance rather than providing comprehensive psychological support. 

Furthermore, preventive programmes imported from different cultural 
contexts may not achieve the desired effectiveness because they are not sufficiently 
adapted to the unique cultural and social characteristics of Algerian society. The 
success and effectiveness of any preventive programme aimed at combating suicide 
depends primarily on the extent to which it incorporates the cultural and religious 
values that are prevalent and accepted in Algerian society. This incorporation is the 
guarantee that adolescents will accept the preventive messages and that they will 
have the desired effect. 

6.4. Towards a school environment that supports mental health 
The transition toward a supportive school environment requires a 

comprehensive strategic vision aimed at creating a positive climate where students 
feel safe and valued. This is achieved by integrating mental health into the 
curriculum to provide students with practical strategies for anxiety management and 
resilience building, while introducing them to available support networks. 
Additionally, professional psychological support must be activated by providing a 
qualified psychologist in every institution to offer counseling and design preventive 
programs for students, educational staff, and parents. Furthermore, training 
educational staff is essential for the early detection of signs of psychological distress, 
alongside adopting firm anti-bullying policies that ensure clear reporting and 
intervention procedures and awareness programs to foster a culture of respect 
(Mekhzem, 2025). Finally, the partnership between school and family should be 
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activated through regular workshops that empower parents to support their children's 
mental health. These integrated measures shift the educational institution from a pure 
focus on academic achievement to the holistic care of the adolescent's well-being 

 
7. Conclusion 
This research confirms that suicidal behaviour among adolescents in Algeria is 

a highly complex and multidimensional phenomenon that cannot be explained by a 
single factor. The analysis shows that this behaviour is the result of a dynamic and 
destructive interaction between enormous academic pressures, particularly exam and 
assessment pressures that create feelings of burden and failure, and individual 
psychological vulnerabilities such as low self-esteem and poor psychological 
resilience. Social and cultural factors also play a pivotal role in exacerbating the crisis, 
particularly the stigma associated with academic failure and mental illness, which 
prevents adolescents from disclosing their suffering and seeking timely support. 

Theoretical models and contextual data have revealed that school pressures 
act as a trigger, fuelling feelings of despair and frustrated belonging, while 
accompanying phenomena such as bullying and depression act as psychological 
mediators that accelerate the transition from thoughts to actual attempts, especially 
in the absence of a supportive family or school environment. School, which is 
supposed to be a space for growth, becomes a source of anxiety and frustration under 
these circumstances, necessitating a comprehensive reassessment of its role. 

Based on these findings, future efforts should focus on adopting a 
comprehensive, culturally adapted prevention strategy. This shift requires a 
rethinking of the school environment, moving from a purely evaluative education 
system to a supportive system that promotes mental health and resilience among 
students, in particular, by establishing psychological awareness through the 
inclusion of a new educational material in curricula entitled Mental Health, which 
aims to introduce students to the factors affecting their psychological balance and 
provide them with effective strategies to confront anxiety and stress. Preventive 
programmes that are proactive and inclusive, rather than merely responding to crises, 
must also be developed, with an emphasis on training teachers to be able to detect 
early signs and make referrals. Addressing this crisis requires urgent and targeted 
investment in strengthening school mental health services, breaking down barriers 
of social stigma, and working to build schools that are not just centres of learning, 
but safe havens that guarantee the future of generations to come. 
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