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PROVIDING INCLUSIVE EDUCATION FOR DEAF STUDENTS 

IN THE POST-PANDEMIC UNIVERSITY CONTEXT* 
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Abstract 

Inclusive measures to ensure university education for Deaf students can be 

analyzed in the context of the bio-psycho-social model of disability in which we 

respect the particularities and value the real potential of the student. The approach 

that I propose for this paper is the bicultural- bilingual-bimodal way of regarding 

instruction, education and inclusion of Deaf Students. Taking into consideration just 

some theoretical aspects, I will focus more on pragmatical particularities that can 

interfere in the educational process of the Deaf Students from the point of view of 

the Sign Language Interpreter. 
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1. Introduction

Providing Inclusive Education for Deaf Students involves adaptations and 
strategies implemented to ensure that Deaf students have equal access in university 
settings. Inclusive education (Ainscow & César, 2006) is a philosophy that aims to 
create learning environments that accommodate the diverse needs of all students, 
including those with disabilities. 

Manea's (2016) research highlighted the complexity of the interaction between 
health condition and contextual (environmental and personal) factors that generate 
disability and affect access to education. This research highlighted many barriers 
faced by people with disabilities in accessing education at all levels and underlined 
that there is a lack of procedures to facilitate access to education at upper secondary 
and tertiary levels. In their absence, students must make their needs known and 
negotiate the conditions of their participation in education, even though it is a 
fundamental right.   

To clarify some contextual issues, I will briefly refer to legislation with 
implications in the area of hearing loss disability, which in Romania is still in the 
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process of promoting an inclusive education system at all levels, according to the 
approach of the UN Convention on the Rights of Persons with Disabilities ratified in 
2010. Regarding people with hearing loss, in addition to the application of law 
448/2006 it is necessary in practice to see the application of law 27/2020 and here 
are some issues with direct implications on inclusion at educational and social level: 

"The present law recognizes the Romanian Sign Language, hereinafter 

referred to as RSL, the mother tongue specific to deaf and/or hard of hearing people; 

RSL is a language in its own right, composed of hand signs combined with gestures, 

facial expressions, words spoken without sounds and with its own structure, lexicon 

and grammatical rules, used by deaf communities in Romania. Deaf and/or hard of 

hearing people have the right to use, preserve, develop and maintain their culture, 

to enhance and inherit their mother tongue; Deaf and/or hard of hearing people have 

the right to use their SLA in their dealings with central and local authorities and 

institutions, public or private, in order to exercise their citizenship rights; Central 

and local authorities and institutions, whether public or private, are obliged to 

provide deaf and/or hard of hearing persons with interpreters authorized in RSL, 

free of charge, in accordance with the legislation in force; Access to interpreters 

authorized in RSL is granted on request or ex officio; The Romanian State 

guarantees and ensures the right of deaf and/or hard of hearing children and 

students to learn, to be educated and to take school examinations in RSL"(L27/2020). 

Beyond the legislative, educational and social milestones of the inclusive use 
of Romanian Sign Language, I agree with Bauman and Murray (2014) in making a 
plea against existing barriers to access to education, the most common of which 
seems to be in people's minds: the assumption that disability equates with inability 
to study and perform educationally. Deaf Gain promotes an understanding of hearing 
loss as a vital aspect of human diversity, highlighting the diverse, creative and 
cultural benefits, recognizing physical and cognitive differences as vital to human 
diversity. Resonating in the same idea, Yuknis, Santini, and Appanah (2017) mention 
that in the context of Gallaudet University they approach Deaf students as people 
who are not disabled and even if they do not hear they only need to learn through 
non-auditory means: as ASL-American Sign Language is used by default in all 
classes and public events; other practical details relate to the fact that on campus, 
spaces are designed for open, visual communication, ASL being the language of all 
because it supports direct communication, and thus relationships between professors 
and students becoming stronger. 

 
2. The bio-psycho-social model of disability - as a framework of 

approaching students 

The bio-psycho-social model of disability, according to Bath, Trask, 
McCrosky & Lawson (2014) is a holistic approach to understanding and addressing 
disability that goes beyond a purely medical or physical perspective. This model 
recognizes that disability is not solely determined by a person's medical condition 
but is influenced by a complex interplay of biological, psychological, and social 
factors. When applied in the university context, this model informs strategies for 
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creating inclusive environments and supporting students with disabilities. The bio-
psycho-social model might be applied in a university setting if it will be a 
comprehensive understanding of the biological aspects of disabilities recognizing the 
specific medical conditions or impairments that students may have and how these 
conditions impact their functioning and providing access to medical services to 
ensure that students receive necessary support and accommodations related to their 
health needs.  

Recognizing and addressing the psychological aspects of disability, including 
mental health universities may offer counseling services, mental health resources 
and support groups to help students cope with the emotional and psychological 
aspects of their disability. Focusing on the emotional well-being of students and 
fostering a positive and supportive campus culture, according to Philip, Suldo, Doll 
(2021) this can involve promoting awareness and reducing stigma surrounding 
mental health issues.  

Facilitating collaboration across different university departments, including 
health services, counseling, academic support, and disability services ensures a 
holistic response to the diverse needs of students with disabilities. By applying the 
bio-psycho-social model of disability in the university context, institutions can create 
a more inclusive and supportive environment that addresses the complex and 
interconnected aspects of disability that recognizes the importance of considering 
biological, psychological, and social factors in understanding and accommodating 
the needs of students with disabilities.  

3. The bicultural- bilingual-bimodal approach in the inclusion of Deaf

students 

The approach that I propose for this paper is the bicultural- bilingual-bimodal 
way of regarding instruction, education and inclusion of the Deaf Students and I will 
start by explaining the meaning of the terms "bicultural," "bilingual," and "bimodal" 
which are often used in the context of education and inclusion for Deaf students.  

Here's what, according to Grosjean (2010) each term means: bicultural  refers 
to embracing and recognizing both Deaf culture and the mainstream culture, 
recognizing the importance of integrating Deaf culture into the educational 
experience, ensuring that Deaf students can connect with and appreciate both their 
Deaf identity and the broader cultural context; bilingual in the case of Deaf students, 
typically involves the use of two languages: sign language and the written/spoken 
language of the surrounding hearing community taking into consideration that Sign 
language is a crucial aspect of communication for many Deaf individuals and 
incorporating it into the educational environment aiming to support proficiency in 
both sign language and the predominant spoken or written language to ensure 
effective communication and academic success; bimodal refers to the use of two 
different modes of communication combining signed and spoken/written language 
using sign language along with written or spoken language to ensure that information 
is accessible through multiple channels.  
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By adopting a bicultural-bilingual-bimodal approach for Deaf students, 
educators and institutions aim to create an inclusive and supportive learning 
environment that respects and values Deaf culture, provides effective 
communication tools, and recognizes the diverse ways in which Deaf individuals 
navigate the world. This approach acknowledges the importance of linguistic and 
cultural diversity within the Deaf community and seeks to tailor educational 
practices accordingly (Jones, 2021).  

 
4. The role of a sign language interpreter in the university context of the 

Deaf students 

The role of a sign language interpreter at a university, particularly in the post-
pandemic era, remains crucial in facilitating effective communication for Deaf or 
hard-of-hearing students because of the hearing loss particularities and because the 
pandemic have brought about changes in the mode of instruction and 
communication. The sign language interpreter's role may evolve to meet the current 
needs of the university community and I will address some key aspects concerning 
mainly to accessibility, adaptations and collaborations.  

The primary role of a sign language interpreter, according to Marschark, Pelz, 
Convertino, Sapere, Arndt & Seewagen (2005) is to ensure that Deaf or hard-of-
hearing students have equal access to information in the academic setting and this 
includes interpreting lectures, discussions, and other university-related 
communications.  

In the post-pandemic era, universities continue to utilize technology for virtual 
or hybrid learning, and the interpreters need to adapt to various online platforms, 
video conferencing tools and other technologies to provide seamless interpretation 
in virtual classrooms. They need a strong collaboration with the technology 
specialists and with the teachers to enhance accessibility features in virtual 
environments. This may involve ensuring that online platforms support captioning, 
screen-sharing, and other features that benefit Deaf students, so they need to be 
adaptable to different modes of service delivery, whether in-person or remote, 
depending on the university's policies and the preferences of Deaf students (Tufar & 
Anicescu, 2022).  

The sign language interpreters are acting as advocates for accessibility (De 
Meulder & Hilde, 2021) by working with university administrators and faculty to 
promote awareness of the importance of providing equal access to education for Deaf 
students, maintaining cultural awareness of the Deaf community's norms and 
ensuring that interpretations are culturally appropriate. Collaboration with Disability 
Support Services to address the unique needs of Deaf students and ensuring that 
appropriate accommodations are in place they can facilitate social inclusion by 
promoting communication between Deaf and hearing peers, fostering a sense of 
community and advocating for accessible extracurricular activities.  
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5. Integrated measures to ensure inclusive university education for

students with hearing disabilities 

The complex measures to ensure inclusive university education for students 
with hearing disabilities mainly address three categories of students:   

a) Hearing impaired students: with hearing loss ranging from mild (above 20-
40 db.), moderate hearing loss (40-70 db.) to severe hearing loss (70-90 db.). 
Students with these types of hearing loss usually communicate through oral language 
and may use hearing aids, cochlear implants and other assistive devices, with the lip-
reading aspects playing an important role. Often these students need support in 
adapting material by summarizing or highlighting main ideas. A practical element in 
the organization of exams may be to print out the subjects for the hearing-impaired 
student who is unable to write by dictation when the exam requirements are 
announced.    

b) Deaf students who mostly have a profound hearing loss of over 90 db
which implies little or no residual hearing. They use sign language for 
communication and if they have been educated according to the bilingual-bicultural 
approach (Tufar, 2016) they will use sign language as their mother tongue and then 
as a second language: the state language, showing peculiarities of bilingualism. In 
this case in addition to the adaptation of materials and teaching methods, the 
presence of the sign language interpreter is of crucial importance both at lectures and 
seminars and at certain public university events. 

c) Deafblind students are a rarer category of students who simultaneously
have dual sensory impairments with varying degrees of severity. Their challenges 
include access to information, communication, social activities, identity, autonomy 
and require specific adaptations according to their psycho-individual particularities 
in both materials and learning environment. It often requires the involvement of sign 
language interpreters or other specific communication systems and the use of 
assistive technologies.  

Integrated measures to ensure inclusive and quality university education for 
students with hearing disabilities must be principles guided and starting from those 
stated by Barnes, McCrea and Hill (2020) I will mention the main suitable to the 
university context in which I am involved: applying the concept of "universal design 
for learning" so well outlined by Istrate (2020), which involves designing and 
carrying out a learning activity in such a way as to offer multiple ways of 
representing the learning content with reference mainly to the multiplicity of formats 
or channels used for the teaching activity and in which the information is accessible, 
but also to the degree of difficulty, complexity or logical sequence, giving the learner 
the opportunity to choose the mode of presentation or the route that suits him best to 
decode, appropriate and transfer the message to his own space of knowledge and 
action to offer multiple modes of action and expression.  

Other important aspects are to allow various types of interaction of the learner 
with the learning content and alternative possibilities to demonstrate that he/she has 
learned, to offer multiple modes of participation, to support voluntary involvement 
and the student's connection to the learning activities. A design made with the aim 
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of motivating, sustaining interest and involving as many students as possible through 
interactivity can be relevant because of the scenarios and the content linked to real 
life, gamification and dynamism. According to Yoon & Kim (2011) if closed 
captioning is presented or applications are used, the hearing-impaired student with 
good reading skills will have access to all that is spoken. We need to pay attention 
that errors may occur if the transcription is not accurate or if the learner has not 
developed the necessary vocabulary.  

 
6. Pragmatic aspects in working with the sign language interpreter 

In interacting with sign language interpreters, in my own experience I have 
found out the following practical issues to be particularly important:    

- Speak at a normal pace because the interpreter will ask you to slow down 
or repeat yourself if the pace is too fast.   

- Allow the interpreter to stand in the field of vision where the student will 
see both you and the interpreter at the same time and make sure the light is 
appropriate in intensity and positioning.  

- Give the interpreter the materials that will be discussed in class because 
this allows the interpreter to study the vocabulary in detail and be prepared for the 
interpretation.   

- Avoid covering your mouth or standing with a light source behind you 
when speaking and avoid speaking while writing on the board or when your back is 
to the student.   

- Communicate directly with the student with a hearing disability, don't ask 
the interpreter "Tell him...", look at the student, not the interpreter. The interpreter 
will convey whatever is heard and orally express whatever the student 
communicates.  

- Interpreters are not allowed to express their own personal opinions or enter 
in the conversation.   

- The interpreter will be a few words behind the speaker due to the dynamics 
of the interpreting process, it is recommended that you give the interpreter time to 
finish so that the student can ask questions or join the discussion.   

- In a group discussion, make sure one person speaks at a time and indicate 
who is speaking. You may need to repeat questions or comments so that the student 
can keep up with the discussion.    

- Allow extra time when referring to written material, as the student with a 
hearing disability needs to look at the material and then refocus attention to the 
classroom to keep up with the discussion.  

- Inform students of any cancellations or changes to class/seminar schedules 
so that details can be arranged with their interpreters.   

Many of the aspects mentioned above require adaptations according to the 
psycho-individual particularities of the students, whether they are hearing impaired or 
not, but are particularly useful to ensure that students with hearing disabilities 
participate fully and benefit maximally from having full access to information. I 
reiterate the point that in addition to the adaptations mentioned there is a huge need for 
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training Romanian Sign language interpreters, given the currently small numbers of 
interpreters and their important role in making information accessible to Deaf 
students.  

7. Considerations for providing inclusive education for Deaf students in

the post-pandemic university context form the sign language interpreter’s 

perspective  

 Providing inclusive education for Deaf students in the post-pandemic university 
context refers to the efforts implemented to ensure that Deaf students have equal access 
to education in university settings, especially in the aftermath of the COVID-19 
pandemic and some key considerations are discussed in the following part. 

Technology integration, because the increased reliance on online learning 
during the pandemic highlighted by Akram, Yingxiu, Al-Adwan & Alkhalifah 
(2021) who underlined the importance of technology and the fact that the universities 
need to ensure that online platforms and learning materials are accessible for all the 
students. This could involve using captioning for videos, providing transcripts, 
utilizing technology that supports communication for Deaf individuals and the 
involvement of the sign language interpreter.  

Accessible learning materials in multiple formats are needed to accommodate 
different learning styles and for Deaf students, this may involve providing written 
materials, sign language interpretation or captioned videos. Offering communication 
support services, such as sign language interpreters and adapted materials are crucial 
for Deaf students to fully engage in lectures, seminars, discussions and other 
university activities.  

Training the University staff on how to work with the sign language interpreter 
and how to interact with Deaf students effectively may include awareness training 
about dialog dynamics, Deaf culture, communication preferences and the use of 
assistive technologies. Recognizing that each Deaf student may have unique needs, 
universities should be flexible in providing accommodations and this could involve 
tailoring support services based on individual requirements. Ensuring that the 
physical campus environment is accessible for Deaf students is essential and this 
includes considerations such as visual alarms, accessible classrooms and clear 
signposting (Bauman, 2014).  

Taking into consideration the years of experience with Deaf students at 
”Babeș-Bolyai” University, we wanted to find out more practical considerations 
from the perspective of a working  sign language interpreter, so I had a discussion 
with M.D. and in the following part you can read the interview:  

Please introduce yourself and tell us how long you have been 

interpreting?  In what contexts and since when have you been interpreting in a 

university context and in which department?   

My name is M.D. and sign language is my mother tongue because I am CODA 

(Child of Deaf Adults) so I interpreted in the familiar environments since I was a 

child (at the doctor, market, school). In the public environment I started interpreting 
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about 4 years ago at different conferences, meetings, TedX presentations. In the 

university context I started in 2022 as an interpreter at the Faculty of Economic 

Sciences-profile Economic Informatics. 

Is the process of making courses accessible an issue you have encountered 

in your interpreting practice? If yes, at what level was the accessibility carried 

out?  

In my interpreting practice I have encountered accessibility needs and I have 

adapted the way of interpreting to the requirements of the student and the course 

specificities. 

 

Which interpretation was more effective: simultaneous or consecutive. In 

which sense?  

From my point of view, consecutive interpretation is more efficient, but in the 

university context it is not possible due to the large amount of information 

transmitted by the teacher to the student, so I do simultaneous interpretation. 
 

To what extent do factors related to the organization of the physical 

environment: lighting, interpreter's posture, distance influence the 

interpretation?  

Factors relating to the organization of the interpreter's physical environment 

are very important because the correct lighting provides clear eye contact, clothing 

should be dark (preferably black) to provide the necessary and correct contrast, 

hands and face should be highlighted, distance should be acceptable to be able to 

receive the correct message without interruptions in the visual field, sound should 

come from the correct angle so that the interpreter can receive it clearly. 
 
How much does the lack of specific LSR signs in the academic field affect 

the quality of interpreting?  

The lack of specific LSR signs greatly affects the quality of the interpreting 

act, because each faculty has its own specialization with specific terms and it is very 

difficult to transmit information in signs that does not exist, and we need to 

fingerspell. It is a continuous adaptation of the language in signs in a very fast way, 

because interpreting is done according to the teacher, not the teacher teaching 

according to the interpreter. 
 

What aspects should an interpreter pay attention to successfully complete 

an interpretation?  

First, the interpreter must understand the information received, then maintain 

expressiveness and keep continuous contact with the deaf person for feedback. 
 

What do you see as the interpreter's contribution to the process of 

accessing information and learning from your perspective as an interpreter?  
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The interpreter is a bridge between 2 different worlds with the same common 

denominator, the interpreter facilitates the understanding of the information 

provided in addition to the syllabus and the way of working.

Finally, please share three words that define your role as an interpreter 

in the university context for deaf students.

Inclusion, acceptance and awareness!

8. Conclusions

By addressing considerations above, universities can foster an inclusive and 
supportive learning environment for Deaf students, ensuring they have equal 
opportunities for academic success in the post-pandemic context. Implementing 
inclusive policies and practices that consider the diverse needs of students are very 
important and influence providing adapted learning materials, reasonable 
accommodations ensuring that all events are accessible and fostering a culture of 
inclusion.  We need to establish disability support services to address the educational 
and the social aspects of disability, such as providing sign language interpreters and 
accessible communication channels. In the post-pandemic university context, the 
role of a sign language interpreter remains vital in creating an inclusive and 
accessible learning environment for Deaf students and adapting to changes in 
technology and educational practices. The University aims for creating educational 
settings and social environments that are accessible to students with disabilities 
include physical accessibility, as well as the availability of alternative formats for 
learning materials and technology that supports diverse needs. 
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