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The last quality seems to be related to motivation and interests. 

3. Methodology

In an attempt to have a clear picture about the motivation of the Algerian 
secondary school students to learn English as a foreign language and the factors that 
can make them motivated to learn it, the scope of this research is limited to samples 
of EFL learners from a secondary school belonging to the province of Algiers in 
order to have a relatively reasonable number of results. The research was conducted 
at the beginning of the academic year 2020-2021 by employing a semi-structured 
interview with thirty students. The interviewees were chosen equally from literary 
and scientific streams for the purpose of obtaining data that will explore why the 
Algerian secondary school students learn English and what affects their English 
learning motivation. 

4. Results. Discussion

As mentioned before, the aim of this study is to explore the Algerian 
secondary school students’ motivation for learning English and its relationship with 
culture teaching. It tries to investigate whether the Algerian students are 
instrumentally or integrativally motivated and the main demotivating factor affecting 
the learning of English as a foreign language, in addition to the role of incorporating 
foreign culture in motivating them that integration of culture and language could 
function as a positive attitude and further motivation to study a foreign language 
(Gardner, 1985).  

The findings of the survey in this study showed the students’ instrumentality 
and integrativeness. They have a higher degree of instrumental motivation than the 
integrative one. Regarding instrumental motivation, getting a good job, becoming a 
knowledgeable person are some of the most common instrumental motives for 
learning English in the secondary schools. Most participants like to study English 
for getting good jobs particularly in the private sector though they have no linking 
for the language and the culture. 

However, Instrumental motivation is present in situations where there are 
benefits; it is goal oriented and “Doesn’t seem to involve any identification or feeling 
of closeness with the other language group” (Gardner, 2001, p. 10). Although the 
results of the study indicated that the Algerian students are instrumentally motivated 
toward learning English, the participants in this study showed a considerable amount 
of integrativeness. Having integrative motivation means to be ready to integrate into 
the target language culture. It also requires the acquisition of a wide range of registers 
like native speakers’ pronunciation (Finegan, 1999). In the Algerian context, 
students expressed their desire to interact with other native speakers of English, 
whereas others like to learn English to be more knowledgeable in order to be able to 
use modern means of communication and technology.  

Concerning the external demotivating factors (Dornyei, 2001) affecting 
Algerian EFL learners, the survey showed that the major demotivators are related to 
learning context and aspects like vocabulary load, spelling and grammar difficulties. 
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It also revealed the effect of textbooks content and their cultural representations, the 
evaluation process, teaching methods, teacher’s personality, parents discouragement 
and reduced self confidence on the students’ motivation. 

Hence, the students’ instrumentality calls the teachers, syllabus designers and 
education decision-makers to review the teaching methods and the textbooks content 
and take the learners’ motives and instrumentality into consideration by focusing on 
the development of language competencies that enable language proficiency and 
fluent communication. Students’ integrativeness can be reached by fostering their 
positive attitudes toward English speaking countries and their cultures through more 
exposure to literary forms like poems, songs and short stories and reducing focus on 
vocabulary and grammar.  

Both motivation and culture are essential factors in the success of EFL 
teaching-learning process. Teachers should take into account this crucial variable 
while planning and delivering their lessons by using and adopting different 
techniques in order to stimulate their learners, and to reinforce their desire to learn 
and to succeed. Also, they should be interested in their learners needs and give more 
importance to culture teaching. 

5. Conclusion

To conclude, this study examined the role of motivation and culture teaching 
in language learning through reviewing some of the most considerable research in 
the field. Learners' motivation can go up and down depending on the context of 
language learning itself. Motivation has a key role in the development of language 
skills but it is influenced by different variables. Teachers can play a significant role 
in motivating learners by using different techniques and putting emphasis on the 
cultural aspects of language learning. Foreign language teacher should adopt the role 
of a facilitator rather than an authority figure in the classroom to increase students’ 
motivation (Oxford and Shear, 1994). EFL teachers should teach learners to promote 
motivation and help them to find motivation in the areas where they do not expect it 
and also to research for their own motivational processes so they can take advantage 
of it. The integration of culture teaching can have a positive effect on motivation to 
study a foreign language (Gardner, 1985). This can be done easily by utilizing 
authentic material and arranging some students’ visits to English speaking countries 
and integrating technology into the curriculum. 

No matter what the underling motivation to study a foreign language, what 
cannot be disputed is the fact that motivation and culture teaching are important 
variables when examining successful foreign language acquisition. It should be 
realized that making learners recognize a real need to accomplish learning goals and 
providing them with the motivation to learn is one of the best steps we can take to 
facilitate learning success. This is best conveyed by Bruner (1960, p. 31): “The best 
way to create interest in a subject is to render it worth knowing, which means to 
make the knowledge gained usable in one’s thinking beyond the situation in which 
learning has occurred”. Thus, future researches are needed to shed more light on the 
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investigated phenomenon from different perspectives and angles as only the tip of 
the iceberg has been discovered. 
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